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Writing Skills of Grade Three French Immersion Pupils 

Merrill Swain 

As part of a longitudinal evaluation of the Frexich immersion program in 
the Ottawa area public schopls (Barik and Swain, 1975), the writing skills 
of the Grade 3 pupils were assessed. This paper reports the results by (1) 
comparing French immersion pupils' ability to write in English with that of 
pupils in the regular English program; and (2) comparing French immersion 
pupils' ability to write in French with their ability to write in English. 
Further it describes in detail some of the more frequent errors made by the 
pupils in French in order to provide a basis for the preparation of appropriate 
instructional material. 

The study involved 40 pupils from two French Immersion Grade 3 classes 
and 24 pupils from two regular English Grade 3 classes. The French immersion 
classes and regular English classes were comparable with respect to linguis- 
tic characteristics (all from English-speaking homes) and socio-economic 
background (generally middle to upper-middle class), 

French immersion programs have been described elsewhere (see for example 
Lambert and Tucker, 1972; Swain, 1974; 1975). Suffice it to say here that 
the French immersion pupils in the present study were instructed entirely in 
French in Kindergarten and Grade 1, In Grades 2 and 3 they continued to receive 
all their instruction in French with the exception of approximately one hour 
a day of instruction in English Language Arts taught to them by an English- 
speaking teacher. The regular English pupils on the other b-^nd, received all 
their instruction in English at all grade levels with the exception of daily 
20 minute French language classes. 

The pupils in the present study were required to write two stories in 



ERLC 



3 



1 

English each based on a different picture, the second picture being 
the more complex and detailed of the two. The first picture showed a 
train, a boy wearing a jacket and cap, and a small dog. The boy is 
waving at the train. The second picture showed a house on fire, a lady . 
at a second story window, two firemen, a firetruck, and a ladder going 
up to the window. One fireman is manning a hose; the second is on the 
ladder. The French immersion pupils were required to write two additional 
stories in French each based on a different picture. The first picture 
showed a child wearing a raincoat r rylng an umbrella. The child is 

standing in front of a book lying in a puddle of water. The second picture J 
depicted a boy and a girl on the beach. The boy is running across the sand 
playing with a kite. The girl is playing in the sand with a pail and a shovel, 
making a sandcastle. There is a sailboat^and some seagulls in the background. 
The time limit allowed to complete each story was ten minutes. For the French immersion 
pupils, the English stories and French stories were written on two separate occasions. 

The stories the children wrote were analyzed on the basis of the following 
four categories: 

(1) Vocabulary skills 

(2) Technical skills (spelling, punctuation, and capitalization) 

(3) Grammatical skills (sentence types and syntactical errors) 

(4) Creativity 

The next four sections consider «ach skill in turn, first describing the basis 
of the analysis followed by description of the results. 

rraliminary analyses of the stories involved the calculation of averages 
for the number of words per sentence, the number of sentences per 5>tory, and 
the number of words per story. Words were considered to he units bounded by 
spaces. Contractions were considered as two words; hyphenated words wero 
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classed as one word. Sentences were defined as units marked by capitalization 
(other than proper nouns) ££ a period, or both. The results are shown in 
Table 1. 

No statistical analyses have been made of any of the data presented in 
this report because the concern of this paper is less with the magnitude, of 
the differences between groups (which has been well documented in evaluation 
report^s (Lambert and Tucker, 1972} Barik and Swain, 1974)) and more with the errors 
themselves. In other words, it is felt that it is important educationally 
at this point in time to note what errors French immersion pupils make. 

TABLE 1 

Average Number of Words and Sentences Used in English and French Stories 

English Stories French Stories 



Regular 


Immersion 


Immersion 


Average number of words ^ 
per sentence 


12.5 


11.3 


Average number of ^ g 
sentences per story 


6.5 


5.7 


Average number of words g 
per story 


81.3 


64. A 



In English, the French immersion pupils wrote on the average about one 
word less per sentence than the regular English pupils (12.5 versus 13.4). 
However, the French immersion pupils wrote an average of almost two sentences 
more per story than the regular program pupils (6.5 versus 4.6). Thus, 
overall, the French immersion pupils wrote longer stories in English (approximately 
20 more words per story) than their English- ins true ted peers. 

In French, the French immersion pupils wrote about one word less per 
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sentence (11,3 versus 12»5) and about one sentence less per story (5.7 
versus 6.5) than they did when writing English stories.. However, they 
still wrote slightly longer stories in French than did the regular English 
pupils in English (64.4 versus 61.6 words). 

VOCABULARY SKILLS 

a) Variety ; 

Token refers to each noun (verbs, prepositions, etc.) used. Type refers 
to each different noun (verbs, prepositions, etc.) used in each story. A 
type-token ratio (TTR), that is, a ratio of the total number of types to the' 
total number of tokens within any particular part of speech, represents the 
variety of use within that specific part of speech. The higher the ratio, 
the greater the variety of nouns (verbs, prepositions, etc.) used. In other 
words, the higher the ratio, the less there is repetition of vocabulary 
items within the part of speech being considered. fTRs were calculated for 
nouns, verbs, adjectives» adverbs and prepositions in each English story written bv 
the regular English pupils and by the French immersion pupils, as well as 
in each French story written by the French immersion pupils. Average TTRs 
were then calculated within each part of speech (see Table 2). 

The following points shotild be noted about what was included in the 
vocabulary counts: 

(1) The noun count included proper nouns. 

(2) The verb cotint did not include modals, (e.g., will, may). 

(3) The adjective count included predicate adjectives, (e.g., ''The 
ball was little**]? as well as past participles used as adjectives, 
(e.g., **She was f rlghtencd ")and nouns used as adjectives, (e.g., 
"He has a rubber ball", "She had a candlelight dinner"). It did 
not Include either possessive adjectives (e.g., his) or qualifiers, 
(e.g., somo) . 
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(4) Adverb phrases of time such as "last night," "one day," "all the 
time" and "all of a sudden" were counted as one adverb. 

(5) The preposition count did not include the "to" in front of an 
infinitive in English. In French "de", "a" and "pour" in front 
an infinitive were included in the count. 

The TTRs are shoxm in Table 2. These results are important as, although 

the TTR in each category in English is higher for the regular English pupils, 

the difference between the two groups of pupils in each category. is small 

(e.g., adjectives .82 versus .80). The largest difference occurs with respect 

to prepositions (.81 versus .75)r Thus,, with the possible exception of prepo- 

sitlons, French immersion pupils used as much variety in their choice of 



TABLE 2 
Type-Token Ratios 

English Stories French Stories 



Regular 


Immersion 




ItnmerSiOn 


Nouns 


.69 


.65 




.66 


Verbs 


.72 


.70 




.69 


Adj ectlves 


.82 


.80 




.86 


Adverbs 


.91 


.89 




.85 


Prepositions 


.81 


.75 




.58 



English vocabulary (nouns, verbs, adjectives and adverbs) as their English- 
instructed peer group. Furthermore, the French immersion pupils used as much 
variety in their choice of French nouns, verbs, adjectives and adverbs as 
they did in their choice of English nouns, verbs, adj actives and adverbs. 
With respect to prepositions, however, they used less variety in French than 
In English. 
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Less variety in the. use of 'French prepositions relative to English 
prepositions may be due to differences iu the two languages. For example, 
"de" was a frequently used preposition In the French stories, and in most 
cases- its use was obligatory, that is, no ocher preposition was acceptable. 
Thus it is possible that there was less opportunity of choice in French 
prepositions than in English necessarily reducing the TTR in French relative 
to English. However, this is mere speculation which could be verified best 
by examining the TTRs in French stories vnritten by native French-speaking 
children . 

b) Errors (morphological and lexical misuse) 

Morphological errors and errors of lexical substitution, addition or 
omis^on (lexical misuse) were examined. Note was made of spelling errors 
and syntactic errors, but these are described elsewhere in this paper under 
technical and grammatical skills respectively and are not included in the 
counts of errors noted in this section. Table 3 summarizes the results. The 
figures in Table 3 represent the number of lexical substitution and morpho- 
logical errors occurring within the noun (verb, adjective, etc.) category 
expressed ns a percent of nil the nouns (verbs, adjectives, etc.) used. 

TABLE 3 

Morphological Errors and Lexical Misuse (Substitution, Addition or Omission ) 

English Stories French Stories 

Regular Immersion Immersion 



A of 


noun'! wi th errors 


1.72 


1.0% 




3.3% 


% of 


verbs with errors 


A.0% 


2.6% 




18.5% 


% of 


ndjcctlvcs with errors 


0.8% 


0.3% 




16.7% 


% of 


adverbs with errors 


2.3% 


1.5% 




3.2% 


% of 


prepositions with errors 


5.4% 


3.2% 




9.8% 


% of 


articles with errors 


1 .9% 


2.3% 




18.0% 


% of 


pronouns with errors 


g 4.A% 


1.6% 


J 


11.3% 
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The first point to note is that although the differences are no(|t ' 
large, the French itrajiersion pupils made fewer lexical substitution and 
morphological errors percentage-wise In each part or speecn than did 
their English-instructed counterparts with the exception of articles. 
Thus the French immersion children are performing at least as well in 
vocabulary skills in English as their English-educated peer group. 

The second point to note is that the French immersion children made 
more errors percentage-wise in writing French words than they did in 
writing English words. The differences are especially marked in verbs 
(18.5% versus 2.6%), adjectives (16.7% versus .3%), articles (18,0% versus 
2.3%), and pronouns (11.3% versus 1.6%). Verbs must be marked for number 
agreement and tense. Adjectives, articles and pronouns must be marked for 
number and gender in many cases, It would be interesting to know how 
native French-speaking children perform in these areas relative to the French 
immersion children. Do French children have as much difficulty with the 
French verbal system and with marking gender and number agreement as the 
French immersion children (i.e,, with these parts of speech, is vrritten 
French more complex *than English?), or is the French immersion pupils 
poor performance related to the fact that French is a second language and 
still being learned? 

The kinds of errors made by each group in writing their stories are 
described below with respect to each part of speech. 
Nouns 

Most of the errors involving English nouns were connected with noun number. 
And the majority of these number errors involved confusion, in the second 
story over fireman and firemen (e.g., "a firemen came", "some fireman came; 
they...''). Most of the renaining errors in English nouns involved expressions 
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of quantity with one , some and aU (e.g., "one of our friend ^\ "all of 

the train_"). 

The majority of errors involving nouns in French were classified as 
lexical substitution. These were divided into two; definite types. Either 
the pupils were unfamiliar with a vocabulary item in French and therefore 
substituted an English equivalent (e.g., "sa petite spade'*, "dans le suitcase" ), 
or the pupils used a word that was similar in form (e.g., "la biblloth'^que" 
(biblioth^caire)) or similar in meaning (e.g., "avant la cloche" (I'heure); 
"la terre" (sable)). 
Verbs 

On the whole, the French immersion pupils used a smaller range of verb 
tenses in English than the regular English pupils, limiting themselves' 
mostly to present, simple p^st, and an occasional progressive. The most 
frequent type of error observed in the English stories was the omission 
of past tense ending*? "dog stop " ; "I open " . 

Errors involving French verbs included using the Incorrect past 
participle form (e.g., "a perdre" (perdu)); wrong auxiliary (e.g., "a^ tombg", 
"£ venu"; incorrect subject-verb agreement (e.g., "les enfants sonunes allees", 
"Paul et Sophie va") ; incorrect infinitive form (e.g., "je vals fait", 
"perder"); and also fabricated forms (e*g., "a pron" (pris)). 
Adjectives 

Errors related to the use of the adjective in English were rare. An 
example is "Thanks to the fireman the lady would have been died" . 
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Errors related to the use of the adjective in French primarily involved 
incorrect number agreement (e.g., "elle est tristes'') or incorrect gender 
agreement (e.g., ''un petite livre'\ *'un livre ancienne''). The remaining 
errors involved the use of fabricated or inappropriate forms (e.g., "lis 
sont mous" (mouilles)). 
Adverbs 

In English the errors involving adverbs were mostly lexical substitutions 
rather than incorrect adverb forms. An example of adverb lexical substitution 
is ''The train went ^long" (The train went by). An example of the use of 
an incorrect form is " Afterward I went to bed,,*/' (After I went to bed,...). 

In French all adverb errors involved lexical substitution (e.g», "un 
jour" (aujourd'hui), "Martine juste joue"). - 
Prepositions 

Most errors in English involved preposition substitution (e.g., "all in 
a sudden", ''slept to ten o'clock") and a small number of cases involved omission 

(e.g., "there Is a fire my next door neighbours ). 

In French, again the majority of errors involved preposition substitution 
(e.g., "audesous de sa tate" (audessus), " pour I'ecole (^)", "su£ la 
cours'* (dans)). However, some errors involved the addition of a preposition 
(e.g., "sur lundi", ''regarde a") or the omission of a preposition (e.g., "a 

dit tout le monde" (a)). 

Articles. 

In the case of articles in English most errors involved omission of 

articles (e.g., there was ^little house", "got ladder^'). The French 

immersion pupils also tended to confuse a and ajn (e.g., "an metal", "a, 
avalanche*^. 



11 



The mjority of errors of articles in French Involved incorrect 
gender (e.g., "tout cette jour", "sa livre", '•unfille"). It is interesting 
to note that even within a story, one would find both, for example, "un 
fille" and "une fille". Other errors involved article omission and addition, 
particularly In expressions that appeared as translations from English, 
(e.g., "c^est ^emps", "pour un longtemps", "livre de Tecole") . Errors 
involving number agreement were relatively rare, perhaps because the pupils 
tended to use singular nouns in their stories. An example of an error in 

number is "le deux enfant ^\ 

Pronouns 

Most of the errors involving pronouns in English were categorized as 
either cases of ambiguous reference, or no antecedent. Examples included 
such sentences as: "She opened the kitchen door; it^ was on fire" (the door, 
or the oven?), "they told them" (no antecedent), "So Tommy helped him move 
the tree"t (no antecedent) • 

In French, the majority of the errors involved the omission of either 

reflexive pronouns (e.g., " ^est arrete" (s*)); direct ob j ec t pronouns 

(e.g. I "j'_ai apporte" (1*), "aller cacher"(me) ); or indirect object 

pronouns (e.g., " a donng" (lui)). Also errors in gender (e.g,, "il la 

lance'* (le livre)); number (e.g., "nous aliens me coucher"); and person 
(e.g,, "nous allons se^ coucher") were observed. 

TECHNICAL SKILLS 

Punctuation (omittedg substituted, added), capitalization (omitted, added) 
and spelling errors were noted and analyzed. 

..further specification within these categories o£ technical skills is 



ERLC 



12 



10 

necessary. 

Punctuation was counted asJ 

a) omitted - if capitalization was included, but terminal punctuation was 
missing; also included here were omissions of appropriate punctuation 
required to set words off (quotations, interjections, nouns iti apposition, 
etc. ) • 

b) added - if an apostrophe was included within a word (for example, in French 
stories where rules for English possessive constructions were sometimes 
used) • 

c) substituted - included substitution of comma for semi-colon, semi-colon 
for colon, etc. Also included here was substitution of English quotation 
marks (" ") for French (« ») in the French task. 

Capitalization was counted ast 

a) omitted - if a period was used to mark the termination of a sentence, but 
initial capitalization was missing* 

Spelling errors were counted as: 

a) 1 error only if a word was misspelled more than once in the same way within 
a story. 

b) 1 error only if the same "morphological** spelling error occurred more than 
once in a story (this included use of -ez or e for infinitive ending, 

or -er for past participles, etc.). 

c) 1 error only if more than one spelling error occurred in the same word. 

d) errors in accents in French were counted as spelling errors. 
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The results cohcerning technical skills are summariEed in Table 4 where 
the average number of errors per story are given* 

TABLE 4 

Technical Skills - Pane tuat ion > Capitalization and Spelling : 
Average Number of Errors in English >arid French Stories 

English Stories French Stories 



Regular 


Immersion 


Immersion . 


Punctuation Average number omitted per story 2.0 


2.7 


1.7 


Average number added per story. 0.1 


0.1 


■ 0.3 


Average number substituted per 0.1 
story. 


0.4 


0.4 


Average number o£ punctuation 

errors per story 2.2 


3.2 


2.4 


Capitalization Average number omitted per story 1.3 


1.6 


0.6 


Average number added per story 0.1 


0.1 


0.1 


Average number o£ capitalization 

errors per story 1.4 


1.7 


0.7 


Sjjelling Average number of spelling errors 

per story 4.1 


4.6 


8.3 



Punctuation 

French immersion pupils made on the average one more punctuation error 
per English story than the regular English pupils (3.2 versus 2.2). It must 
be remembered, however, that the French immersion children wrote longer 
stories and therefore had more opportunity to make errors. The most frequent 
errors included the omiss.lon of a period at the end of a sentence, omission 
o£ commas, omission of quotation marks, and omission of the apostrophe in 
possessives. These errors vere on the average made about equally as often by 
both groups of children. In addition, however; French immersion pupils made 
some errors rarely if ever made by the regular English pupils. These errors 
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are listed below from the most frequent to the least frequent. 

1. omission of the apostrophe in contracted verb forms and negatives, 
e.g., "you ^11", ••'couldn_t'\ 

2* use of dash instead of quotation marks* 

3. incorrect position of apostrophe, e.g., "could 'nt"# 

4. omission of question marks. 

In French, the French immersion children made fewer punctuation errors 
than they did in writing English, Again, ^ must be taken into account that 
the French immersion children wrote shorter stories in French than in English 
and therefore had fewer opportunities to make errors. The errors from most 
frequent to least frequent are listed below. 

!• omission of the apostrophe in pronoun-verb contraction, e.g,, ^*jai" 

"cetait''. 

2. omission of hyphens, e.g., "donnez moi**, *'pense t ^il''. 

3. omission of the period at the end of a sentence. 

4. omission of commas. 

5. hyphens added when not needed, e.g,, "par-ce-que" . 

6. use of English quotation marks (** ") instead of French quotation 
marks (« >>). . . 

7. omission of quotation marks* 

8. omission of the apostrophe in article-noun contractions, e.g,, "lautre" 
9% omission of the apostrophe in negatives, e.g., "na pas". 

Capital i satio n 

In English, the difference between the number of capitalization errors 
made by the regular English pupils and the French immersion pupils was small 
(1.4 errors per story versus 1.7 errors per story respectively). Again, it 
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must be pointed out the French immersion children wrote longer stories 

in English and therefore had more opportunity to make errors. Both groups 

of children omitted the capitals on proper names about equally as frequently. 

They also omitted capitals at the beginning of a sentence aboul equally 

as frequently. In addition, the French immersion children tended to omit 

capitals on words that are not capitalized in French, for example, days 

of the week and months of the year* 

In writing the French stories, the French immersion pupils made 
fewer capitalization errors per story than they did in writing English stories 
(.7 versus 1.7) or than the regular English pupils did in writing English 
stories (•? versus 1.4). These errors consisted, as in English, mainly of 
omitting the capitals on proper names and at the beginning of a sentence, 
Perhaps the superior performance of the French immersion pupils on French 
capitalization relative to themselves or to their English-instructed counter- 
parts in English is due to the fact that there are fewer instances in French where 
capitalization is necessary, although it would have been possible for the French 
immersion pupils to "overcapitalize'*; that is, to put capitals in French 
where they are not required. 

Spelling 

Although the average number of spelling errors per story in English was 
slightly greater for the French immersion children (4.6 versus 4.1), it must 
be remembered that the French immersion children wrote longer stories. Wlien 
this is taken Into consideration! it turns out that on the average 6X of 
the words In each Kngl is^h story written by French Immersion children contained 
spelling errors whereas 7% of the word.^^^ each English story written by the 
English-instructed group contained spelling errors. 

In French the French immersion pupils made more spelling errors per story 

ER?C 16 
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than they did in English, In fact^ on the average '13% of the vords in 
each French story contained spelling errors. It would be interesting to 
know to what extent these errors would have been made by native French- 
speaking children. 

No attempt has been made to classify the errors since not enough data are 
available to determine which errrrR ar«» Hup. to confusion between the two language 
systems and which errors are due to confusion within one of the language systems • 
In order to make these distinctions, data from French-speakina children would hpt 
needed. Instead all of the spelling errors have been listed in Appendix A. 
Appendix Al lists the spelling errors made by the regular English pupils writing 
English stories. Appendix A2 lists the spelling errors made by the French immersion 
pupils writing English stories. And Appendix A3 lists the spellint* errors made by 
the French immersion pupils writing French stories^* 

GRAMMATICAL SKILLS 
a) Types of Sentences 

Sentences were classified as simple, compound, complex, compound- 
complex, or as a sentence fragment. Simple sentences included sentences with 
compound subject noun phrases (e.g., "Andrew et Margaret sont tres contents"). 
Compound sentences were any sentences joined by a coordinate conjunction or 
which had a double predicate (e.g., "One day he went i-o the trai-,i station 
and waved his arm at the driver"). Complex sentences were any sentences with 
a relative clause (e.g., "Une fois il y avait un petit Rargon qui est alle a 
la maison de son ami") or with an adverbial clause (e.g., "The lady cried 'help' 
because her house was on Cire") , 

The average number cf each type ot sentence occurring per story was 
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calculatad as well as the percentage that each type of sentence represented 

of the total number of sentences. The results are »9hown in Table 5. 

TABLE 5 

Types of Sentences 

English Stories French Stories 



Keguxar 


Immersion 




Immersion 


Simple average number per story 2,1 
% of total number 46% 


2.8 

43% 




2.8 

50% 


Compound average number per story 1.2 
% of totaJ number 26% 


1.3 

20% 




1.2 

20% 


Complex average number per story 0.6 
% of total number 13% 


1.2 

19% 




1.0 

•18% 


Compound/ average number per story 0.6 
Complex % of total number 13% 


1 .0 

15% 




0.6 

11% ■ 


Fragments average number per story 0.1 
% of total number 2% 


0.2 

3% 




0.1 

1% 



In English, the French itranersion pupils vrrote proportionately fewer simple 
and compound sentences and more complex and compound/complex sentences than 
their English-educated peers. In all cases, however, the differences are 
small, never exceeding 6%. These data suggest that the French immersion children 
are writing sentences in English which are at least as sophisticated as their 
English-educated counterparts. Furthermore, in French, although there was a 
slight tendency for them to write proportionately more simple sentences than 
thay did in English (50% versus A3%) , the French immersion pupils are about 
as advanced in the types of sentences they use in written French as in English, 
b) Syntactic Error s 

Errors oE syntax were noted in the English and French stories. Only 
about 2% of the sentences In the English stories written by either group of 
pupils contained syntactic errors. About half of the errors made by the 
French immersion pupils in English appear to be due to the influence of French, 



ERLC 



18 



16 



for example, adjectives misplaced, adverbs misplaced or direct objects 
misplaced. However, the absolute frequency with which these errors 
occurred was very low* 

Approximately 10% of the sentences in the French stories written by 
the French immersion pupils contained syntactic errors. The types of errors 
made are noted below in order from the most frequent error to the least 
frequent. 

1. misplaced pronoun, e,g., amene nous", ^*tu peux aider mod". 

2. misplaced direct object noun, e.g», "a laisse son livre tomber". 

3. misplaced adverb, e.g., "Martina .juste joue dans la sable" • 

4. misplaced adjective, e.g., "du froid I'eau". 

5. misplaced preposition, e.g., "qui il appartient 

6. misplaced negative, e.g., "j *ai attrape rien" , 

CREATIVITY 

Analyses of creative skills involved determining the number of stories 
in both languages with titles, the number of descriptive stories and, for 
comparison purposes, the number of narrative stories. Within the stories, such 
elements as logical chronological sequence^ selection of proper names for 
characters and use of dialogue were counted # The stories were also assessed 
according to creativity or imagination of the narrative (creation or elaboration 
of relevant events using the picture as a starting point). The data on 
creative skills are found in Table 6. 
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TABLE 6 
Creatlvo Skills 

English Stories French Stories 



Regular 


Immersion 




Immersion 


7, of stories wich titles 


38% 


617, 




50% 


7. descriptive stories '67, 


8% 




14% 


7, narrative stories 


9A% 


92% 




86% 


7, of stories with loRical chrono 
chrotioloRical sequence 


53% 


532; 




51% 


7, of stories with dialogue 


6% 


297. 




21% 


7, of stories with proper names 
for characters 


36% 






64% 


7, of stories creating events 
rela'ted to, but not represent 
in picture 


ed A5% 


35% 




45% 



In English, the regular English pupils crcntcd titles for 387, of the 
stories they wrote. In comparison, the French immersion pupils created titles 
for 61% of the stories they wrote. In French, the French immersion pupils 
added titles to 50% of the stories. Although this ir> lower than the percentage 
obtained by the same group of pupils on the English task, it is still higher 
than that obtained by the regular English pupils in writing their English 
stories. 

In an effort to establish what general kinds of stories tb™ pupils wrote 
in regard to the pictures provided, a comparison was made of th^3 number of 
pure descriptions, as opposed to narratives (which often Incliided some 
description as background). Six percent of the stories written by the leguJar 
English pupils and ^% of the English stories written by the French immersion 
pupils were of a purely descriptive nature. In French, however, 14% of the 
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stories written by the French immersion pupils were purely descriptive 
stories. Thust the French Irranersion pupils seem slightly more inclined 
to write descriptive stories in French than in English or, to put it 
another way, they seemed less inclined to write narrative stories in 
French than in English (86% versus 92% respectively). 

Within the stories analyses were done on logical chronological sequence 
- i.e., the flo^ of the paragraph - did it flow smoothly and logically 
from one event to the next, or was -it disjointed and awkwardly sequenced? 
Fifty-three percent of the stories written in English by both groups 
demonstrated logical chronological sequence. Approximately the same percentage 
of French stories (51%) were written In a logical chronological sequence. 

The percentages observed regarding the inclusion of dialogue by the 
various groups are interesting - 6% of the stories written by the legular 
English pupils and 29% of the English stories written by the French immersion 
pupils Included dialogue. Thus the French immersion pupils made greater use 
of dialogue in their English stories than did the regular English pupils. 
They also made greater use of dialogue in their French stories than did their 
English-instructed peers (21% versus 6%), although they used less dialogue 
in their French stories than in their own English stories (21% versus 29%). 

The regular English pupils created proper names for characters in 36% 
of the stories they wrote. French immersion pupils created namen for characters 
in 44% of the English stories and 64% of the French stories they wrote. 

As a measure of imagination or creativity, the stories were analyzed 
on the basis of creation of events relating to the picture, but not necessarily 
evident in the actual picture. This included elaboration of the background 
to the picture, as well as narration of events which took place either prior 
to, in conjunction with, or after the events shown in the picture. These 
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extra events must have been related to the picture, that is, they must 
have used the picture as a starting point. A description of a forest 
fire in conjunction with the second picture of the English task, though 
imaginative, was considered off-topic, and therefore counted as "inappropriate". 
In many cases it is clifficult to draw the line between originality or 
creativity, and inappropriateness. Forty-five percent of the stories written 
by the English pupils, 35% of the English stories written by tho French 
immersion pupils and 45% of the French stories written by the French 
immersion pupils included related events not represented in the picture, 

SUMMARY AND CONCLUSIONS 

Overall the performance of the Grade 3 French immersion pupils in 
writing English stories compares favourably with that of their English-instructed 
peers considering the Hmited tljne devoted to formal school In-^truction in 
English Language Arts relative to the regular English program pupils. Specifically, 
the results related to their English writing skills show that the French 
inmierslon pupils relative to the English program pupils: 

1. write longer stories. 

2. use as much variety in their choice of English vocabulary (nouns, 
verbs, adjectlvoss and adverbs) with the possible exception of their use 
of prepositions. 

3. make proportionately fewer lexical misuse nnd morpholoR^cal errors in 
each part of speech (nouns, verbs, ndjoctivcs, adverbs, prepositions and 
pronouns) except with articles. 

4. make on the nvcra!;o more punctuation, capital izaL ion, and .spelling 
errors per story, but tho differences are small. However, tho French 
immersion pupils write longer stories and therefore hnvo a greater opportunity 
of making errors. Thus, for example, when spelUns errors are calculated as a 

ERJC 22 percent of all vocnbulnry used, the percentage of spelling errors 
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made by the French immersion children In writing English stories 
is sllghfly lower than that of regular pupils. 
5* write proportionately fewer simple and compound sentences and 
proportionately more complex and compound-complex sentences. 
6. make proportionately the same number of syntactic errors. 
7t are at least as creative in writing stories in that the two groups 
write proportionately about equally as many purely descriptive stories, 
narrative stories and stories with logical chronological sequencing. 
They give more stories a title and give more characters a name. They 
write more stories with dialogue. However, they write fewer stories 
creating events related to the picture but not depicted in it. 
Generally speaking, the French stories written by the French immersion 
pupils contain more errors than their own English stories. Specifically, 
the results related to the French v/riting skills of the French Immersion 
pupils relative to their English writing skills show that in French the 
French .Inunersion pupils: 

1. write shorter stories. 

2. use as much variety in their choice of vocabulary (nouns, verbs, 
adjectives, and adverbs), with the exception of their use of prepositions. 

3. make proportionately more lexical misuse and morphological errors in 
each part of speech. Difficulties in adjectives, articles and pronouns 
are related to the choice of appropriate morphological endings to signal 
gender, number and person. Similnrly, difficulties in verbs are related 
to the morphology required to signal tense, number and person. 

4. make on the average fewer punctuation and capitalization errors, 
although the differences are small. However, the French immersion pupils 
OTite shorter stories in French than they do in English and may, therefor 
have less opportunity for making errors. 
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5. tnake on the average more spelling errors. 

6. write proportionately more simple sentences and fewer compound- 
complex sentences. 

7. make proportionately more syntactic errors. 

8. write proportionately fewer stories with titles but more 
with names for charactersv^-They-write more purely 
descriptive stories as well as more stories which describe related 
events not represented in the picture. However, they make less 
use of dialogue. About equally as many of the Fn^lish and French 
stories are told in a logical chronologica) sequence. 

The results presented in this paper complement those presented in 
Barik and Swain (197A) concerning a larger sample of the Grade 3 students 
in the Ottawa French immersion program. On a standardized test of English 
achievement (Metropolitan Achievement Test), the French immersion pupils 
performed as well as their English peer group in word knowledge, reading 
and language (includes items on punctuation and capitalization), but not 
as well in spelling. On a standardized test of French achievement (Test 
de Rendement en Frangais), the French immersion pupils* performance was 
equivalent to that of from 23 to 39% of native French-speaking Grade 3 » 
pupils. 

In addition, the results of the present paper are, generally speaking, 
consistent with those noted by Oenesee (197A) in a sttidy of the writing 
skills of Grade 4 immersion pupils, Genesee had teachers rate compositions 
written in English by French immersion pupils and Knglish program pupils. 
He found that the French immersion pupils x^ere similar to their English 
educated counterparts in the following aspects of wltlng: sentence 
accuracy, vocabulary choice, sentence complexity and variety, and organi- 
zation. The immersion students, however, lagged behind the non-immersion 
students on spelling. On the other hand, the immersion students were 
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rated higher than the non-ltnmersion students on originality of thought, 
on. pynctuation and on length of story. 

These results suggest that there is little need for alarm concerning 
the English writing skills of the French immersion pupils. Further 
instruction related to their French writing skills would seem of more 
concern at this time. The errors discussed in this paper should be 
useful in providing a basis for such instruction. 



Footnotes 



^ny thanks are expressed to Kathy McTavish and Kathy Scott who 
spent a great deal of time counting and recording the et^rors 
made by the students. This paper Xv'*uld net have been completed 
without their help. Thanks are also rxpressed to Dr. H.Ct Barik 
who read and commented on ah earlier draft of this paper. 

The examples given throughout the paper are taken from the texts 
of the students' stories. All errors made by the students in the 
examples quoted have been corrected in the text with the exception 
of the one being used to illustrate the point. 
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